


STANDARD IB: ASSURING ACADEMIC QUALITY AND INSTITUTIONAL EFFECTIVENESS

Standard IB.1	The institution demonstrates a sustained, substantive and collegial dialogue about student outcomes, student equity, academic quality, institutional effectiveness, and continuous improvement of student learning and achievement.

Evidence of Meeting the Standard

Santa Monica College has revamped and made significant improvements to several key processes to strengthen the College’s ability to ensure academic quality and institutional effectiveness.  The three improvements are discussed below and frame the evidence presented throughout the standard.  The College’s adherence to the standards apply analogously to both on-ground and online instruction as the College ensures the same quality and rigor for online classes as for on-ground classes, and learning outcomes are assessed in the same manner.

Improvement 1: Systematized the Assessment of Institutional Effectiveness and Increased the Research Capacity of the College

[bookmark: _GoBack]Institutional effectiveness at Santa Monica College involves the systematic and continuous process of measuring the extent to which the College achieves its Mission, as expressed through Institutional Learning Outcomes, Supporting Goals, and Strategic Initiatives identified and developed through Master Plan for Education planning process.  A critical component of this process is sufficient staffing.  In Fall 2009, the Office of Institutional Research (IR) was staffed solely with a dean.  Since then, the College has hired four additional staff members, including two research analysts and two senior research analysts.  The additional staffing has led to significant growth and stabilization[endnoteRef:1] and increased the capacity of the College to conduct research, analyze data, and facilitate data-driven dialogue and planning processes. [1: 	IB1_Institutional_Research_program_review.pdf] 


A more robust IR team has enabled the College to develop and implement a more systematic framework[endnoteRef:2] for directly assessing institutional effectiveness (IE).[endnoteRef:3]  The IE process is integrated into the College’s five-year planning process and involves the analysis of longitudinal data related to fundamental measures of student learning and success, including access, course success, certificate and degree achievement, and transfer, as well as the identification and prioritization of the areas needing critical attention.  The following flowchart provides an overview of the IE process and illustrates how data are used to develop and assess action plans to achieve the Mission of the College and its institutional priorities. [2:  	IB1_2015_IE_Committee_Report_to_DPAC.pdf]  [3: 	IB1_2015_Institutional_Effectiveness_Report.pdf] 

Institutional Effectiveness Process

The IE process[endnoteRef:4] drives evidence-based, college wide planning and informs decision-making processes at the department and unit levels.  Each year, a report[endnoteRef:5] of the institutional performance and progress on the key metrics measuring effectiveness is disseminated and discussed by the entire college community.  The IE process is also based on self-review for institutional improvement.  It is aligned with state and federal mandates whenever possible and is built on the expectation that data will be collected and reviewed at multiple levels of practice, including the classroom and department or unit levels.  The outcome of this process is a college wide perspective that informs institutional strategies.  It is an ongoing, dynamic process that responds to the changing needs and priorities of the institution. [4: 	IB1_IEC_Minutes_10-27-2014.pdf ]  [5: 	IB1_2015_Institutional_Effectiveness_Report.pdf] 


The annual IE report includes longitudinal data for over 40 indicators or metrics identified by the College as being important in informing institutional effectiveness.  The data are organized by the College’s five Supporting Goals: Innovative and Responsive Academic Environment, Supportive Learning Environment, Stable Fiscal Environment, Sustainable Physical Environment, and Supportive Collegial Environment.  The data are disaggregated by student demographic and other relevant variables, as appropriate. 

Beginning in 2012-2013, a Dashboard[endnoteRef:6] was created to help the College visually monitor performance on the Key Indicators of Institutional Effectiveness.  As of 2014-2015, seven dashboards, when viewed together, provide a balanced view of institutional effectiveness: [6: 	IB2_2015_Institutional_Effectiveness_Dashboard.pdf] 

· Innovative and Responsive Academic Environment (Supporting Goal 1)
· Supportive Learning Environment (Supporting Goal 2)
· Stable Fiscal Environment (Supporting Goal 3)
· Sustainable Physical Plant (Supporting Goal 4)
· Supportive Collegial Environment (Supporting Goal 5)
· Institutional Priorities
· Student Equity

Improvement 2: Program Review Process

The Academic Senate Joint Program Review Committee engages in a self-reflective review of its process at the end of each academic year.  The committee’s self-reflective review has resulted in improvements to the program review process, including the enhancement of the program review guideline document, implementation of the annual program review update, and the move from a paper-based to a web-based system.  
The College’s program review process involves a comprehensive review of all administrative departments and instructional, student, and learning support services on a six-year cycle.[endnoteRef:7]  Each department undergoing the six-year program review prepares and submits a written report and then meets with the Program Review Committee, which is made up of faculty, administrators, and other interested parties, to answer clarifying questions that the committee members may have regarding the report.  Subsequently, for each reviewed program, the committee prepares an executive summary[endnoteRef:8] that includes commendations for outstanding practices or improvements made since the last review, recommendations by the committee for program improvement, and recommendations for institutional support that is needed by the program.  Program review self-evaluation reports are then summarized, and overarching trends and recommendations are identified in an annual committee report[endnoteRef:9] that is used to inform the College’s master planning process as described in detail later in this standard. [7: 	IB1_Program_Review_Six_Year_Rotation_Updated_Fall_2013.pdf]  [8: 	IB1_Executive_Summary_Program_Review_12-13_Counseling.pdf]  [9: 	IB1_Program_Review_Annual_Report_2014-2015] 

Another significant enhancement to the process is the addition of an annual program review update for all programs, which is designed to inform unit-level planning and align program/department planning with institutional planning. Annual program review updates are now required of all departments.  The annual program review process essentially functions as a yearly update[endnoteRef:10] to the six-year program review.   [10: 	IB1_Annual_Instructional_Only_Program_Review_Forms_2013.pdf] 

Through the program review process, each department records its progress toward completion of objectives and recommendations from the last review, documents assessment results, formulates new objectives, and identifies resource needs that require immediate attention or that the program is planning for in the future.  The annual program review reports provide departments and units with a compiled history upon which to draw conclusions for their six-year review.  
The development and implementation of an annual program review process links the master planning process to the program review process.  The annual reports are reviewed by area vice presidents.  However, components of the annual review are also reviewed by other relevant planning bodies.  For example, discussions of technology needs and challenges are reviewed by the Technology Subcommittee of the College’s central planning body, the District Planning and Advisory Council (DPAC).
In 2014-2015, the annual and six-year program review processes were made more efficient by moving from a paper-based to a web-based system[endnoteRef:11] which strengthens the ability to integrate and build upon the information from previous reports.  In addition, at an institutional level, one significant benefit of the online reporting process is its ability to compile sections of various program review reports from departments and programs across the College into a summary report.   [11: 	IB1_Online_Program_Review_Screenshots_compiled.pdf] 

Improvement 3: Master Plan for Education Process

The annual Master Plan for Education update report serves as the College’s core planning document and informs the work of DPAC.  The annual Master Plan for Education reports[endnoteRef:12] contain a list of the institutional objectives and a report on the status of past objectives. [12: 	IB1_MPE_2013-2014.pdf] 


Several significant improvements have been made to the master planning process:
· All institutional objectives are linked to one or more of the Institutional Learning Outcomes and Supporting Goals (with a narrative to describe the relationships) to establish a connection between the Mission statement and specific actions.
· As shown in the planning organization diagram,[endnoteRef:13] The annual Master Plan for Education update process considers all of the major institutional planning summary documents, including the annual Program Review Summary Report, the Institutional Effectiveness Report, the Strategic Initiatives, the Board of Trustees Goals and Priorities, Academic Senate Objectives, Accreditation Recommendations and Self-Initiated Improvement Plans, Institutional Effectiveness Committee Reports, Master Plan for Technology, Master Plan for Facilities, Student Success and Support Program (SSSP) Plan, and Student Equity Plan. [13: 	IB1_SMC_Planning_Organization.jpg] 

· Institutional objectives from the previous year are reviewed and evaluated for degree of completion.  Objectives that have not been completed are generally continued for the following year as objectives, but they are often revised to provide better focus and clarity.  This change, along with the inclusion of planning documents to inform the development of institutional objectives, has resulted in fewer objectives that are more clearly articulated and completed at higher rates (e.g., 79 percent of the objectives were either Completed or Substantially Completed in 2009-2010 as compared to 100 percent either Completed or Substantially Completed in 2013-2014).  

Sustained Dialogue

The college community engages in regular and systematic dialogue about the continuous improvement of student learning, achievement, and related matters at all institutional levels, from community-based constituency groups to college wide committees to the Board of Trustees.  Conversations often begin at the frontline user level and progress through committees to become recommendations for DPAC, senior administration, and/or the Board of Trustees to consider.  

Dialogue at the Program/Department Level

Most of the dialogue about student outcomes, student equity, academic quality, institutional effectiveness, and continuous improvement of student learning and achievement begins and develops at the program and department level.  Faculty and staff are intensely concerned about the success of the students and initiate conversations to ensure their success.  

Several processes help facilitate and guide these conversations. Perhaps the most important of these processes and supports is the program review process described earlier, which drives programs and departments to engage in reflective dialogue focused on improving student learning and achievement.  In completing these reviews, departments describe the student learning and achievement data that they collected and analyzed, report how unit members were involved in the dialogue, and discuss how assessment results were used to inform program objectives and planning. The discussions of student learning outcomes (SLO) assessment results within the departments are essential to the program review process. To facilitate these conversations and the completion of the annual program review report, the Institutional Research Office provides an annual report[endnoteRef:14] that summarizes SLO results at the section, course, discipline, program, and department levels for all academic departments. [endnoteRef:15]   [14: 	IB1_SLO_Report_Accounting_2013-2014_Locked.pdf    ]  [15:  	IB1_SLO_ILO_Reports_webpage.pdf] 


Many departments, both instructional and non-instructional, conduct additional research to initiate further discussions of student learning and achievement, as well as academic quality.  Some examples of these research reports include the examples:
· The Impact of the Adelante Program on Student Outcomes[endnoteRef:16] [16: 	IB1_Black_Collegians_SSSP_Credit_Program_Plan_2014.pdf] 

· The Impact of the Black Collegians Program on Student Outcomes[endnoteRef:17] [17: 	IB1_Black_Collegians_SSSP_Credit_Program_Plan_2014.pdf] 

· Evaluation of Student Satisfaction with Business Courses[endnoteRef:18]  [18: 	IB1_Accreditation_Reference_Handbook_July_2014.pdf] 

· The Impact of the Waiver Process[endnoteRef:19] on English Course Success[endnoteRef:20]  [19:  	IB1_ENGL1_Waivers_Beardsley_8-5-2015.pdf]  [20: 	IB1_ENGL1_Waivers_Sterr_9-4-2014.pdf] 

· Employers Surveys of Marketing and Social Media Programs[endnoteRef:21] [21: 	IB1_Business_SocialMediaSurvey_8-7-2012.pdf] 


Dialogue Occurring Across the Campus

Dialogue at the program level may also be the direct result of interactions between faculty and staff across programs that occur as a result of formal and informal gatherings.  Examples of these opportunities for faculty and staff to engage in interdisciplinary dialogue include:
· The Center for Teaching Excellence,[endnoteRef:22] established in 2012-2013, offers several professional development opportunities for faculty to collaborate and exchange ideas about pedagogy and practice for improving student learning and success, such as a faculty summer institute, workshops throughout the year, and a book club. [22: 	IB1_Center_for_Teaching_Excellence_website.pdf] 

· College wide Flex Day typically includes several workshop activities and “talks” around a student success theme, such as student grit (Fall 2012), practices of effective college professors (Spring 2014), student equity (Fall 2014),[endnoteRef:23] Institutional Learning Outcomes (Spring 2015),[endnoteRef:24] and meeting students where they are (Fall 2015).[endnoteRef:25] [23: 	IB1_Professional_Development_Day_Fall_2014.pdf  ]  [24: 	IB1_Professional_Development_Day_Spring_2015.pdf]  [25: 	IB1_Professional_Development_Day_Fall_2015.pdf  ] 

· Research roundtable discussions[endnoteRef:26] are hosted by the Office of Institutional Research and are centered on published research studies or internal research reports that focus on student experiences, learning, and success. [26: 	IB1_Research_Roundtables_webpage.pdf ] 


The College also responds to emerging needs to support ad hoc dialogue between specific campus groups outside of the above-mentioned structured opportunities.  This is clearly evidenced by the process that led to the creation of the Basic Skills Initiative/Career Technical Education (BSI/CTE) Taskforce in 2011-2012.[endnoteRef:27]  In discussions about barriers to student learning, faculty in CTE programs examined data that revealed that many students lacked the foundational reading, writing, and computational skills to be successful in the CTE courses.[endnoteRef:28]  After discussions with the CTE committee and Vice President of Academic Affairs, a cross-disciplinary taskforce was created to analyze and discuss additional data, identify the specific gaps in basic skills in the CTE student population, and develop strategies for closing these gaps.  This work included institutional objectives[endnoteRef:29] designed to improve CTE programs in the 2014-0215 and 2015-2016 Master Plan for Education updates. [27: 	IB1_BSI_CTE_webpage.pdf ]  [28: 	IB1_BSI _CTE_Retreat_9_16_2011.pdf]  [29: 	IB1_2015-16_MPE_Update_excerpt_CTE-related_objectives.pdf] 


Dialogue Occurring in the External Community

Dialogue at the program and department level is also informed by dialogue with the external community about student outcomes and academic quality.  Examples of external dialogue, include, but are not limited to, the following:
· Career Technical Education Industry Advisory Boards: All CTE programs have an industry advisory board[endnoteRef:30] that meet at least once a year to discuss emerging trends and current/future employment needs, review curricula to ensure that courses are meeting the needs of the industry, and explore strategies to improve student success. [30: 	IB1_CTE_Advisory_Board_Handbook_2015.pdf] 

· Dialogue with the Local Public Schools: The College regularly engages local high schools in dialogue about student preparedness, program development, and student learning and achievement.  Examples include the following:
· The SMC-SMMUSD Education Collaborative with the Santa Monica-Malibu Unified School District informs planning and implementation of the Young Collegians Program.[footnoteRef:1]   [1:  A collaboration between Santa Monica Community College District and the Santa Monica-Malibu Unified School District which allows students at Santa Monica High School to get a head start on Santa Monica College classes and accrue up to 14 college units.] 

· The SMC-SMMUSD Adult Education Consortium[endnoteRef:31] addresses the needs of adult learners[endnoteRef:32] and is developing new programs and services.[endnoteRef:33] [31: 	IB1_AB86_Regional_Final_Plan_3-1-2015.pdf   ]  [32: 	IB1_AEBG_Annual_Plan_2015-2016.pdf  ]  [33: 	IB1_AB86_Governance_Plan_2015-2016.pdf] 

· The LA HI-TECH Program is a joint initiative on the part of several community colleges in Los Angeles County to create high school-to-college curricula pathways in technology-related fields.[footnoteRef:2]   [2:  Santa Monica College is part of a larger educational and industry consortium called “LA HI-TECH,” which received a total of $15 million over three years to collaborate in preparing students for careers in the emerging field of Information and Communications Technology (ICT).] 

· The first annual Special Joint Meeting of the College’s Board of Trustees and the SMMUSD Board of Education focused on college readiness and success.[endnoteRef:34] [34: 	IB1_BT_SMC_SMMUSD_9-17-15_Minutes.pdf
IB1_SMMUSD-SMC-Joint_meeting.pdf] 

· Dialogue with the Local Community: The College engages the local community in dialogue about institutional effectiveness.  Two community groups that support the College – the General Advisory Board and the Santa Monica College Associates – provide regular opportunities for the community to learn about specific activities and programs[endnoteRef:35] and to provide feedback.[footnoteRef:3]  Other examples include the Santa Monica Cradle to Career initiative[endnoteRef:36] and a community newsletter, SMC In Focus.[endnoteRef:37] [35: 	IB1_Youth_Wellbeing_Report_Card.pdf]  [3:  The General Advisory Board provides services to help the College to build a bridge to the local community, and gather feedback about what the College does well, and what the College could do better while the Santa Monica College Associates is a community support group that aims to enhance student excellence at Santa Monica College. ]  [36: 	IB1_Cradle_to_Career_website.pdf      ]  [37: 	IB1_SMC_In_Focus_Issue_7_2-9-2016.pdf] 


Dialogue at the Institutional Level

Dialogue about student learning and achievement at the program level may become institutional conversations, particularly if there are overarching needs and concerns, through college wide committees or specialized ad hoc committees, whose charge is to help ensure continuous improvement of student learning and academic quality at the student, program, and institutional level.  Examples of such committees include the following:
· Academic Senate Joint Curriculum Committee
· Academic Senate Joint Institutional Effectiveness Committee
· Academic Senate Joint Professional Development Committee
· Academic Senate Joint Program Review Committee
· Academic Senate Joint Student Affairs Committee
· Academic Senate Joint Distance Education Committee
· GRIT Initiative Group[footnoteRef:4] [4:  The GRIT Initiative facilitates student achievement by fostering students' perseverance, sense of purpose, connection and engagement. ] 

· Student Equity Planning Taskforce[footnoteRef:5] [5:  The Student Equity Planning Taskforce explores academic and professional matters concerning student and faculty equity and diversity practices and policies at the College.] 

· Student Success Committee (formerly the Basic Skills Initiative Committee)[footnoteRef:6]  [6:  The Student Success Committee reviews District basic skills data to make recommendations on programs and interventions to develop in order to increase the success of basic skills students in pre-college English, math, and counseling classes.  The faculty leader and administrative lead help create and implement programs for the District’s basic skills program.] 


The work of these committees, particularly as they relate to budget, technology, facilities, human resources, and college services, work to inform the dialogue of DPAC.  In addition to making recommendations with regard to those matters, DPAC[endnoteRef:38]  is responsible for the development, implementation, and review of the College’s Master Plan for Education.  [38: 	IB1_DPAC_Charter_and_Organization_2014-2015.pdf] 


Dialogue at Board of Trustees Level

As conversations regarding institutional effectiveness lead to recommendations for institutional planning and resource allocation, the Board of Trustees, in consultation with the College Superintendent/President, uses this information to make institutional decisions.  Each year, the Board examines and reviews the College’s performance on the student success metrics of the system wide accountability systems (Accountability Reporting for the Community College/ARCC and the Student Success Scorecard),[endnoteRef:39] which now includes the College’s progress on the metrics of the Institutional Effectiveness Dashboard.[endnoteRef:40]  In addition, representatives of specific programs and initiatives report to the Board on their programs’ respective achievements with regard to student achievement and success.  Examples of such reports include the following (this list is for illustrative purposes and is not exhaustive): [39: 	IB1_Institutional_Effectiveness_BT_minutes_2010-2015.pdf]  [40: 	IB1_Accountability_Reports_2009-2015.pdf] 

· Results of the Career Technical Education Former Student Survey[endnoteRef:41] [41: 	IB1_Career_Technical_Education_Survey_BT_Minutes_10-4-2011.pdf] 

· Evaluation of the Distance Education Program[endnoteRef:42] [42: 	IB1_Distance_Education_Evaluation_BT_Minutes_9-6-2012.pdf] 

· Outcomes of the GRIT Initiative[endnoteRef:43] [43: 	IB1_GRIT_Initiative_Outcomes_BT_Minutes_3-5-2013.pdf] 

· Baseline data for the Student Equity Plan[endnoteRef:44] [44: 	IB1_Baseline_data_Student_Equity_Plan_BT_minutes_12-2-2014.pdf] 

· Impact of Counseling on First-Year Students[endnoteRef:45] [45: 	IB1_Impact_Counseling_First-Year_Students_BT_minutes_1-15-2015.pdf] 

· Results of the Global Citizenship Student Survey[endnoteRef:46] [46: 	IB1_Results_of_Global_Citizenship_Student_Survey_BT_Minutes_4-7-2015.pdf] 


The Board of Trustees also holds a special study session each spring to discuss specific topics of student achievement and institutional effectiveness.  The study sessions have focused on topics such as the completion agenda,[endnoteRef:47] students’ first-year experience,[endnoteRef:48] and increasing the success of basic skills students.[endnoteRef:49]  A second study session occurs every summer, dedicated to the review of board discussions that have occurred throughout the previous academic year.  Based on this review, the Board sets the Goals and Priorities[endnoteRef:50] for the upcoming year, which ultimately informs the master planning process and leads to further dialogue at various levels of the College. [47: 	IB1_BT_Study_Session_3-17-2015_Minutes.pdf]  [48: 	IB1_BT_Study_Session_2-18-2014_Minutes.pdf]  [49: 	IB1_BT_Study_Session_2-19-2013_Minutes.pdf]  [50: 	IB1_2014-2015_Board_of_Trustees_Priorities_and_Goals.pdf] 


Dialogue Informs Improvements of Student Learning and Achievement

The substantive dialogue at the institutional, program/department, and student level engenders a greater understanding of ways to improve practices, policies, and procedures with the goal of advancing student learning and achievement.  The following list contains some of the interventions that were developed, in part, as a consequence of the collegial dialogue that has occurred (this list is for illustrative purposes and is not exhaustive):
· STEM Program, including the Science and Research Initiative Program[endnoteRef:51] [51: 	IB1_STEM_webpage.pdf] 

· English Academy[endnoteRef:52] [52: 	IB1_English-Academy_webpage.pdf] 

· Institutionalization of the Supplemental Instruction Program[endnoteRef:53] [53: 	IB1_Supplemental_Instruction_webpage.pdf] 

· First-Year Experience Program[endnoteRef:54] [54: 	IB1_Summer-Bridge_webpage.pdf] 

· The Center for Teaching Excellence
Analysis 

The College’s culture of engagement, coupled with effective and efficient processes and structures, ensures that institutional dialogue is sustained, collegial, and consistent.  As a result, the College engages in many forms of dialogue regarding student outcomes, equity, academic quality, institutional effectiveness, and continuous improvement of student learning and achievement at all institutional levels, from individual student success to program efficacy and ultimately institutional effectiveness. 

The College’s evidence-based culture ensures that the dialogue that occurs is substantive and directed.  With the increase in staffing of the Institutional Research office, the College has dramatically increased its capacity to support data-driven dialogue focused on student achievement and institutional effectiveness.  Dialogue extends beyond the discussion of student outcomes and includes dialogue about strategies to improve the experience and achievement of students, and ultimately, the evaluation of implemented strategies.

Plan

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.


Standard IB.2	The institution defines and assesses student learning outcomes for all instructional programs and student and learning support services.  (ER 11)

Evidence of Meeting the Standard

Santa Monica College has worked diligently and concertedly to define student learning outcomes (SLOs) and implement assessment strategies for all of its courses, instructional programs (degree and certificate, including the College’s new baccalaureate degree), and student and learning support services.  At this time, the institution and its departments, individually and collectively, are actively assessing these student learning outcomes on an annual basis and using those assessments to improve student learning.

Institution-Defined Student Learning Outcomes

Course Level
All new course development at the College includes identifying course-level student learning outcomes and assessment methodology and is guided by the Curriculum Development Process[endnoteRef:55] as established by the Academic Senate Joint Curriculum Committee.  This is a faculty-led process in which faculty develop new courses in conjunction with the department chair; a Curriculum Committee representative; members of other impacted departments/areas as appropriate (i.e., courses that will be cross-listed); the Articulation Officer; and a Library faculty member.  With their input, the faculty member develops a Formal Written Proposal[endnoteRef:56] for discussion, review, and approval by the full department.  This formal proposal must include defined student learning outcomes, as well as course objectives, established by the faculty member with assistance by the department chair.  Once a proposed course is approved by the department, it is submitted to the Curriculum Committee.  This process is the same for all courses, including on-ground, online, hybrid, and noncredit courses and for all courses developed for the College’s new baccalaureate degree program.[endnoteRef:57] [55: 	IB2_Curriculum_Committee_website.pdf]  [56: 	IB2_Santa_Monica_CurricUNET_Guide.pdf]  [57: 	IB2_IxD_Upper_Division_CORs.pdf] 

Online courses often have on-ground counterparts; therefore, as faculty and departments consider new online courses, they must consider the feasibility of offering each course online, its appropriateness for online delivery, and the College’s ability to offer support for that course, including relevant instructional learning supports.  Thus, the Distance Education Office must also be consulted.  If a course is deemed suitable for online delivery, the student learning outcomes, course objectives, and content will remain the same as for traditional courses.  However, there may be other changes/modifications, which are highlighted in bold on the Distance Education Course Outline of Record.  In addition, the faculty member must complete the Distance Education Review and Approval Checklist.[endnoteRef:58]   [58: 	IB2_Distance_Education_review_and_approval_checklist.pdf] 

In general, the faculty member(s) proposing an online course is the person who will teach the course.  While the subject matter/discipline expertise of the faculty member proposing the new course is considered, the College has not yet achieved consensus through its participatory governance process to consider the faculty member’s knowledge and expertise in the field of distance education.  The lack of consensus on the role that prior experience and skill in online teaching should play has been a long-standing topic of discussion in the Academic Senate Joint Distance Education Committee.  However, the committee has developed strategies to help ensure the quality of the College’s online courses including a Distance Education Faculty Readiness workshop available on ground and online for faculty who are new to online teaching or would like to refresh and/or enhance their skills.
SLOs exist for all of the College’s active courses, including online and noncredit courses.  The SLOs are included in the course syllabus and are listed in the Course Outline of Record[endnoteRef:59] (accessible via CurricUNET).  Assessments of student achievement of SLOs are integrated into regular classroom assessments (e.g., items on examinations, projects, homework assignments, laboratory reports, and papers). [59: 	IB2_Counseling_20_Course_outline_of_record.pdf] 

Instructional Programs (Degrees and Certificates)
Santa Monica College follows a similar process for new program development, using the Program and Course Approval Handbook[endnoteRef:60] published by the California Community Colleges Chancellor’s Office.  Faculty integrate input from various organizations, such as the Career Technical Education Committee for CTE programs, to inform and guide the program focus and content.  The Curriculum Committee is responsible for approving all new programs prior to submitting the program for review and approval at the regional and/or state level.  At this time, the College does not offer any degree or certificate programs entirely online.   [60: 	IB2_Program_and_Course_Approval_Handbook_5thEd_BOGapproved.pdf] 

Faculty members have worked diligently to define program-level SLOs for all instructional degrees and certificates, building upon the course SLOs to the extent possible.  As such, all of the College’s instructional programs have program SLOs that are listed in the College Catalog[endnoteRef:61] and are assessed on an ongoing basis.  With regard to assessment of program level SLOs, departments have two options.  If the program has a capstone course, the SLOs of the capstone course are that program’s assessed outcomes.  If the program does not have a capstone course, the course results for all SLOs in all required courses for all students who achieved an award in the program serve as the assessed outcome of that program.[endnoteRef:62] [61: 	IB2_Program_Learning_Outcomes_from_SMCcatalog15-16.pdf]  [62: 	IB1_SLO_Report_Accounting_2013-2014_Locked.pdf   ] 

SLOs for Student and Learning Support Services
The process for defining SLOs for student and learning support services is activity-dependent.  Each of the 28 counseling programs have defined one or more outcome statements[endnoteRef:63] related to what students will have learned as a result of meeting with a counselor in an individual counseling session.  Other student and learning support services define service unit outcomes (UOs),[endnoteRef:64] or statements of what a student will have experienced as a result of participating in a specific activity or service.  All of the services have defined SLOs and assessments in place.[endnoteRef:65] [63: 	IB2_Counseling_Student_Learning_Outcomes.pdf]  [64: 	IB2_Unit_Outcomes_Checklist.pdf]  [65: 	IB2_SLO_Grid_Updated_Fall_2015.pdf] 

Institutional Assessment of SLOs
Assessment of SLOs occurs at the student, course, and program level.  Program Review templates include specific language asking departments to document their SLO processes to ensure that SLO assessment is taking place on an annual basis.[endnoteRef:66] Longitudinal assessment of SLO results are included in the six-year Program Review Report.[endnoteRef:67] [66: 	IB2_Annual_Program_Review_Forms_2013_Instructional.pdf]  [67: 	IB1_Six_Year_Program_Review_Forms_6-12-13.pdf] 

In 2014-2015, the Academic Senate Joint Institutional Effectiveness and Program Review Committees collaborated to develop an SLO checklist[endnoteRef:68] to guide the development of SLOs and tools to measure the degree to which SLOs are achieved. This guide also helps to ensure compliance with and documentation of the SLO process.   [68: 	IB2_SLO_Checklist_Final.pdf] 

Another important development was the creation of a web-based data tool,[endnoteRef:69] the SLO Portal,[endnoteRef:70] designed to streamline the recording and analyses of student-level course SLO results.[endnoteRef:71]  This formal mechanism captures learning outcomes assessment results and generating summary reports at the section, course, discipline, department, and institutional levels.  In Spring 2013, the counseling version of the SLO Portal was launched, which allows counselors to record student-level results of counseling session outcomes assessment. [69: 	IB2_SLO_By_Course.pdf   ]  [70: 	IB2_SLO_By_Department.pdf    ]  [71: 	IB2_SLO_By_Section.pdf] 

A key feature of the SLO Portal is its ability to capture outcomes assessment results by student, allowing for the disaggregation of data according to student demographic variables (e.g., ethnicity/age, international or domestic student status, age, sex, units completed, course repetition, and basic skills status).  This allows for the data to be utilized to further inform decisions regarding curriculum, teaching strategies, materials/technologies, and assessment methodologies for specific student populations.  In addition, the annual SLO results are aggregated by the Institutional Research Office at the section, course, discipline, and department levels for analysis by the instructional departments.[endnoteRef:72] [72: 	IB2_Business_Accounting_SLO_Data_Summary_Fall2012_Locked.pdf] 

The information generated by the SLO Portal is also very valuable for planning at the institutional level.  Each course, counseling, and degree/certificate program SLO is directly linked to one or more of the core competencies of the Institutional Learning Outcomes (ILO).  As such, the SLO results can be aggregated by core competency and ILO.[endnoteRef:73]  A table is provided in evidence that describes the core competencies[endnoteRef:74] and corresponding ILOs with which all course and certificate/degree SLOs align.  The figure below demonstrates how a course SLO links to the broader core competency and corresponding ILO.  [73: 	IB2_Institutional_Learning_Outcomes_Assessment_Report_2013.pdf]  [74: 	IB2_Core_Competencies_and_Institutional_Learning_Outcomes.pdf] 


Illustration of Course SLO Aligned with Core Competencies and ILOs

The Academic Senate Joint Institutional Effectiveness (IE) Committee examines the SLO results at the core competency and ILO level and monitors these results over time on the annual IE Dashboard.[endnoteRef:75]  The IE Committee uses the findings from the ILO results, among other college wide data, to inform institutional planning.  For example, in 2013-2014, the IE Committee analyzed trend data on core competency and ILO mastery rates by student demographic variables.[endnoteRef:76]  The data revealed that for all core competencies and ILOs, gaps in outcomes performance exist for Black and Hispanic students, but the impact was greatest for Black students.  Upon further analyses, the IE Committee found that the trend existed, even among Black and Hispanic students that placed into college-level courses, suggesting that the gap in outcomes performance may be attributed to factors other than English and math preparedness.  The IE Committee thus provided a recommendation for the development of a 2014-2015 Master Plan for Education annual objective to further investigate and implement strategies to increase the learning outcomes of Black and Hispanic students.[endnoteRef:77] [75: 	IB2_2015_Institutional_Effectiveness_Dashboard.pdf]  [76: 	IB2_2013_Institutional_Effectiveness_Report.pdf]  [77: 	IB2_Objective4_MPE_Update_2014-15.pdf] 


Improvements Based on Course, Program, Certificate/Degree Evaluation
Recommendations for course and program improvement can emerge from such formal processes as Program Review and Institutional Effectiveness, and through faculty evaluation, including student evaluation of existing courses, which occur annually.  Recommendations can also emerge outside of these formal processes through faculty review of their own course data, department conversations regarding the efficacy of programs, and feedback from industry advisory board members and other industry partners.  
One example in which actions were taken as a result of program evaluation is the collaboration between Life Science and ESL faculty in response to an Institutional Research study evaluating the success of ESL students in Life Science classes.[endnoteRef:78]  The study revealed that the greatest challenge that ESL students encounter in their science courses is learning scientific terminology.  The Life Science department arranged for an ESL faculty member to present vocabulary and reading workshops[endnoteRef:79] to students taking biology classes, and the Life Science department hosted a workshop to discuss classroom strategies for improving reading comprehension and vocabulary acquisition.   [78: 	IB2_LifeSciences-ESLStudy_2014.pdf]  [79: 	IB2_LifeScience-ESLCollaboationFlyer_Fall_2014.pdf] 

Distance Education courses are evaluated through the same processes, using resources developed by the Distance Education Office to ensure a comprehensive evaluation that results in recommendations for improvements.  For example, the Early Childhood Education/Education Department uses the new faculty evaluation process when a new faculty member teaches online.  The department chair assesses the course against the Checklist for Basic Online Course Review,[endnoteRef:80] which was developed in conjunction with eCollege, the College’s current online learning platform.[footnoteRef:7]  The Early Childhood Education/Education Department will also be using the @One’s Standards for Quality Online Teaching.[endnoteRef:81]   [80: 	IB2_Checklist_for_Basic_Course_Review_eCollege.pdf]  [7:  In 2015, the California Online Education (OEI) Initiative awarded Instructure Inc. the contract to provide an online course management system (CANVAS) and related services to community colleges statewide.  Santa Monica College is in the process of transitioning from eCollege to Canvas; anticipated completion is Fall 2016.]  [81: 	IB2_ONE_Standards_for_Quality_Online_Teaching.pdf] 

Sections of courses offered online are evaluated in the same way as their on-ground counterparts.  Faculty assess students’ achievement of learning outcomes and enter the data in the SLO portal.  This assessment contributes to departmental discussions about improvements that could be made to the courses, whether offered on-ground or online.
Analysis

The College has made significant strides to implement student learning outcomes assessment at all levels and to make the SLO process formal, ongoing, systematic, and actionable.  By aligning the SLO process with the annual program review and the implementation of the web-based SLO portal, the College has successfully formalized the process of assessing course, degree/certificate, and ILOs and reporting the assessment results.  The improvements in the SLO process, including the availability of SLO data disaggregated by student group, have resulted in more widespread discussions of SLOs and increased use of the SLO results for department level and college wide improvements.  

Plan

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.  The following plan will ensure that SLO assessment is defined and followed by student and learning support services that are new to the process.

	Proposed Activities
	Responsible Party
	Timeline
	Anticipated Outcomes/ Benchmarks of Success

	Objective: To ensure that all student and learning support services regularly assess student learning outcome data in order to effect program improvements.

	1) IR will meet with student and learning support service programs that have only recently begun to assess SLO data.
2) Programs collect and report student learning outcomes.
3) Programs assess and discuss outcomes data to identify areas needing improvement.
4) Programs develop strategies designed to improve outcomes data and/or needed revisions to SLOs and report on them in their annual and/or six-year Program Review Report.
	Institutional Research

Student and learning support service programs
	Underway
	Program Review reports reflect the full cycle of improvement (data collection, assessment, identification of strategies, improvement).




Standard IB.3	The institution establishes institution-set standards for student achievement, appropriate to its mission, assesses how well it is achieving them in pursuit of continuous improvement, and publishes this information.  (ER 11)
Evidence of Meeting the Standard

To comply with the new regulations set by the U.S. Department of Education and the ACCJC, Santa Monica College has established institution-set standards for all indicators measuring student success and achievement, such as course success, transfer, and license exam pass rates.  The Academic Senate Joint Institutional Effectiveness Committee initially set standards for 20 student success metrics in Spring 2013[endnoteRef:82] but has since added to the number as the College has reviewed and revised the effectiveness of each indicator and its standard over time.  Two of these indicators specifically address Distance Education (DE), including DE Course Success and Retention rate gaps, although data from online courses and programming is included in the other indicators as well.  The most current indicators and their corresponding institution-set standards are noted in the Institutional Effectiveness Dashboard on the Santa Monica College website.[endnoteRef:83]  [82: 	IB3_Institutional_Effectiveness_Committee_Agenda_2-27-2013.pdf]  [83: 	IB3_Institutional_Effectiveness_webpage.pdf] 

Institution-set standards reflect the satisfactory performance of student learning and achievement.  To define the standards, a common formula based upon the percentage of the average performance over four baseline years was applied to all metrics.  The committee and key stakeholders reviewed the appropriateness of each standard and made modifications to the formula in cases where the standard was deemed to be too low or unreasonably high while considering factors such as the reduction in course offerings due to budget cuts and changes in course enrollment priority policies.  The standards are reported in the annual ACCJC report[endnoteRef:84] and are on the internal Institutional Effectiveness Dashboard. [84: 	IB3_SMC_ACCJC_Annual_Report.pdf] 

In addition to minimum standards, the College has set targets or measurable goals for a subset of the dashboard indicators measuring student success and achievement.  The targets are aspirational in nature and when achieved, make meaningful improvements to institutional effectiveness.  Each target is set using a distinct method based on the needs and expectations of the key stakeholders[endnoteRef:85] and reviewed by the Academic Senate Joint Institutional Effectiveness Committee and DPAC.   [85: 	IB3_Explanation_of_Targets_in_Institutional_Effectiveness_Report.pdf] 

In response to recently enacted legislation (California Senate Bill 960, 2014-2015 Higher Education Trailer Bill), Santa Monica College adopted target goals for metrics on the statewide Institutional Effectiveness Partnership Initiative (IEPI) Framework of Indicators.[endnoteRef:86]  In the initial year of implementation in 2014-2015, the College set and adopted goals for course completion rate, accreditation status, fund balance, and overall audit opinion. Similar to the goal-setting process for dashboard indicators, the process of setting targets for the IEPI involved input from several college groups, including the Academic Senate, the Academic Senate Joint Institutional Effectiveness Committee, the Accreditation Steering Committee, DPAC, Fiscal Services, and the Board of Trustees. [86: 	IB3_IEPI_SMC_Framework_of_Indicators_5-5-2015.pdf] 

If the College falls below the institution-set standards for one or more of the student achievement metrics, the finding is noted in the annual report prepared by the IE Committee.  The IE Committee Report summarizes significant findings observed in the IE Dashboard and other data that were examined and makes recommendations to DPAC for consideration in the development of the Master Plan for Education institutional objectives.  For example, in the 2013-2014 IE Dashboard, the College met or exceeded the institution-set standards for 22 of the 23 metrics of student achievement.  However, the College’s performance on the Career Technical Education (CTE) Completion Rate indicator (42.0 percent) fell below both the institution-set standard (43.8 percent) and target goal (47.0 percent).  Based on this finding, the IE Committee recommended that the College determine the CTE completion rate goal and the CTE Committee recommended that the College participate in Sonoma County Junior College District’s CTE Employment Outcomes Survey.[endnoteRef:87]  The recommendation also informed the master planning process and resulted in an institutional objective (2014-2015 Master Plan for Education Institutional Objective #2) focused on improving the CTE completion rate.[endnoteRef:88] [87: 	IB3_CTE_Committee_Minutes_10-27-2015.pdf]  [88: 	IB3_Master_Plan_for_Education_2014-2015.pdf] 

Analysis

The College has established institution-set standards for nearly two dozen student achievement metrics and is assessing on an annual basis whether the College is meeting these standards.  The College is working to define minimum standards for degree and certificate programs and develop a mechanism to document whether programs are evaluating their performance against institutional standards for program planning.  To help facilitate the development and assessment of program-set standards, the Program Review and Institutional Effectiveness Committees have begun to lay the foundation for integrating the institution-set standards into the already existing annual program review process.[endnoteRef:89],[endnoteRef:90]  With recent concerns in CTE, the College is also looking to enhance its ability to collect accurate CTE data that will better reflect student and program achievement, including participating in the CTE Employment Outcomes survey.[endnoteRef:91] [89: 	IB3_IEC_Minutes_3-9-2015.pdf]  [90: 	IB3_Process_for_Setting_Program_Standards.pdf]  [91: 	IB3_BT_Minutes_SRJCD_CTE_Outcomes_Survey.pdf] 


The Bachelor of Science degree program in Interaction Design will be subject to the institution set standards as outlined in the IE report for standard academic key performance indicators such as persistence and course success. The first cohort of students will begin taking upper division courses in Fall 2016. The Academic Senate Joint Institutional Effectiveness Committee will discuss any unique institution set standards to be included in the published 2016-2017 Institutional Effectiveness report related to the new degree program.

Plan

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.  The College will expand the current institution-set standards for student achievement to include standards for each program disaggregated by student population as appropriate and address institution-set standards for CTE programs.

	Proposed Activities
	Responsible Party
	Timeline
	Outcomes/Benchmarks for Success

	Objective 1: Develop program-level standards, disaggregated by student population groups, as appropriate.

	1) Develop longitudinal assessment of program-level data. 
2) Identify programs to pilot test the program-level set standards.
3) Review targets for each standard with discipline faculty.
4) Expand the pilot test college wide once the system is working.
	Institutional Research
Institutional Effectiveness 
Information Technology 
	2017-2020
	Institution set-standards reflect realistic, challenging targets, disaggregated by student population groups, as appropriate.  Departments discuss assessment information to identify strategies for addressing student populations that are not meeting established targets. 

	Objective 2: Explore options for gathering data on CTE graduates and use these data to revise the Institution-Set Standards for CTE programs.

	1) Establish a Master Plan for Education objective.
2) Contract with Santa Rosa Junior College District to participate in the CTE Employment Outcomes Survey (CTEOS).
	Institutional Effectiveness Committee
DPAC
	2014-2016
	The Master Plan updates for 2014-2015 and 2015-2016 include an objective that addresses this issue.
Data provided through CTEOS results in standards set for CTE programs that are reflective of student outcomes (employment, major, gender and GPA).




Standard IB.4	The institution uses assessment data and organizes its institutional processes to support student learning and student achievement.

Evidence of Meeting the Standard

The College relies on data from a number of internal and external sources, including institutional research, the California Community College’s Chancellor’s Office Data Mart, the Student Success Scorecard, labor market information, Perkins Core Indicators, and licensing exam agencies.  The access to assessment data has enabled the College to conduct assessment at all levels to inform decision-making and planning processes and also to evaluate the effectiveness of planned strategies or programs.

The College utilizes assessment data to inform institutional processes to support student learning and achievement, from informing the day-to-day operations of a program to broader planning processes, such as the master planning, program review, institutional effectiveness, and strategic planning processes.  The College employs assessment data extensively and in diverse ways to support student learning and achievement.

Assessment Data Guides Individual Instructional and Student Support Practices

Faculty are able to request data for the class sections they teach to evaluate the effectiveness of a particular instructional strategy or intervention.  For example, the English Department requested data to conduct a pre- and post-comparison of student progression rates to the next English course in the sequence after the implementation of accelerated courses in Fall 2011.  Based on the low number of students who transitioned from basic skills courses to college-level courses, the department revised their curriculum, collapsing three basic skills courses into two.  The implementation of these new courses has not only improved the percentage of students who progress through the basic skills course sequence, but also positively impacted the percentage of students who successfully complete a higher level English course.[endnoteRef:92]   [92: 	IB4_Basic_Skills_Data_for_BT_Self-Study_Session_2-6-2013.pdf] 


Assessment Data Initiate Dialogue and Guide Departmental Planning

Assessment data are also used to initiate and guide departmental dialogue.  For example, the Math Department invited the Institutional Research (IR) Office to its Spring 2014 and 2015 departmental flex days to engage Math faculty in dialogue around basic skills math course[endnoteRef:93] completion data and the student equity gaps that exist for Black and Hispanic male students in terms of basic skills success.[endnoteRef:94]  The data were used to plan the departmental activities for the academic year, which included conducting student focus groups of the targeted student populations to understand their experiences in math courses.   [93: 	IB4_Math_Student_Succes_Data_Dept_Flex_Day_3-6-2014.pdf]  [94: 	IB4_Math_Equity_Data_3-6-2015.pdf   ] 


Assessment Data Drives the Needs Assessment Process 

The College uses data to determine the needs of students in terms of learning and achievement.  For example, in Fall 2011, IR conducted focus groups with first-time freshmen who recently took the College’s English and/or math placement exams in order to gather feedback about how to improve the experience of students during the assessment process.[endnoteRef:95]  The results of the focus groups led to and informed the development, in part, of Prep2Test,[endnoteRef:96] a program designed to better prepare students for the placement exams.   [95: 	IB4_Business_Survey_Findings_Fall_2013.pdf]  [96: 	IB4_Prep2Test_website.pdf] 


Another example includes a college wide student survey that was administered to evaluate the needs of distance education students and assess the effectiveness of the current Distance Education program.  Student responses, coupled with continued improvements in online student success, confirmed and validated that the College is using good online pedagogy and providing students with the support they need to be successful in this environment.  The Academic Senate Joint Distance Education Committee uses this data to identify and promote best practices in the delivery of online courses and identify potential areas for professional development for faculty who teach online.  As a result,[endnoteRef:97] the disparity[endnoteRef:98] between online success rates and on-ground success rates has decreased from 5.3 percent in 2010-2011 to 0.2 percent in 2013-2014. [97:        	IB4_DE_Survey_IE-DE_Committee_11-20-2014.pdf       ]  [98:        	IB4_Excerpt_DE_Survey_IE-DE_Committee_11-20-2014.pdf] 


Assessment Data Informs Curricular Processes

The College also uses assessment data to organize the curricular processes and support student learning and achievement.  For example, the Academic Senate Joint Curriculum Committee has used assessment data[endnoteRef:99] to evaluate the validity of a course advisory, eligibility for English 1, currently in place for hundreds of courses.[endnoteRef:100]  Similarly, the Scholars Program[endnoteRef:101] regularly examines transfer data[endnoteRef:102] to determine the program’s course offerings, including its honors courses: transfer data is assessed longitudinally to identify transfer trends, which then inform the course offerings.   [99:        	IB4_Relationship_between_Eligibility_for_English1_Status_and_Course_Success_Revised.pdf]  [100:        	IB1_SLO_ILO_Reports_webpage.pdf ]  [101: 	IB4_Scholars_Program_Self_Study_see_page14.pdf]  [102:        	IB4_Scholars_Program_transfer_data.pdf  ] 


Assessment Data Directs the Program Review and Master Planning Processes

Assessment data are used to develop departmental and institutional objectives for the program review and master planning processes.  For example, in the comprehensive six-year program review self-evaluation report, the Business Department examined student demographic data and developed an objective to advance outreach efforts to underserved students, including veterans and students participating in the Black Collegians and Latino Center/Adelante programs.  These activities included establishing a Business faculty liaison to work with the Veterans Resource Center, hosting an open house for students from the Black Collegians Program and the Latino Center/Adelante Program, and establishing a relationship with a community based organization, Inroads,[endnoteRef:103] whose mission is “to develop and place talented underserved youth in business and industry, and prepare them for corporate and community leadership.”  The Business Department is working with the Office of Institutional Research to assess the impact of these activities and conduct further inquiry on how to best serve the needs of these student populations.[endnoteRef:104] [103: 	IB4_Inroads_website.pdf]  [104: 	IB4_Business_Department_Six_Year_Program_Review_2012.pdf] 


Assessment Data Informs Resource Allocation Processes

Data are central to many decisions regarding the allocation and reallocation of resources.  For example, prior to 2011-2012, the Supplemental Instruction (SI) program was entirely funded by a federally funded Title V – Developing Hispanic Serving Institutions grant; however, data collected on the impact of the SI program on student success in historically challenging courses supported the decision to institutionalize the program.[endnoteRef:105]  [105: 	IB4_Research_Brief_110_SI.pdf      IB4_SI_2014_Prestby_10-14-2015.pdf] 


Assessment Data Evaluates Program and Institutional Effectiveness

The College collects and analyzes assessment data to evaluate program and institutional effectiveness and to provide feedback to improve existing strategies and programs.  For example, the evaluation results of two new programs, Summer Jams,[endnoteRef:106]  and You + 1,[endnoteRef:107] were used to monitor whether the program goals were met and provided critical feedback from participating students and faculty that was used to address problems immediately.   [106:  	IB4_SummerJams_website]  [107: 	IB4_You1_Pilot_2014_Results.pdf] 


Analysis

Santa Monica College has institutionalized an array of processes at the course, program/department, and institutional level to support the Mission and ultimately, student learning and achievement.  The College demonstrates widespread and persistent use of assessment data to support these institutional processes.  While the increase in Institutional Research staff has improved the College’s capacity to collect and analyze assessment data at the course, department, and institutional levels, requests for data exceeds the staff’s ability to respond in a timely manner. A data warehouse has been identified as the means for ensuring that departments have timely access to data they need. 

Plan

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.  In response to increased requests for data, the College has begun the process of acquiring a data warehouse and a reporting tool that will allow College members to access real-time data about their programs.

	Proposed Activities
	Responsible Party
	Timeline
	Outcomes/ Benchmarks for Success

	Objective: Develop a data warehouse and reporting tool for real-time data access.

	1. Identify potential vendors to provide data warehousing and reporting.
2. Identify funding stream and initiate purchasing activities.
	Institutional Research
Information Technology
Purchasing
	2016-2018
	College community has real time access to data needed to effect continuous improvement. 




Standard IB.5	The institution assesses accomplishment of its mission through program review and evaluation of goals and objectives, student learning outcomes, and student achievement.  Quantitative and qualitative data are disaggregated for analysis by program type and mode of delivery.

Evidence of Meeting the Standard

The College systematically assesses accomplishment of its Mission, Goals, and Strategic Initiatives through an integrated and comprehensive planning and assessment process.  This cyclical process relies on assessment results at the student, program/department, and institutional levels to evaluate and refine the strategies employed to improve outcomes.  The major elements of the integrated planning and assessment process include program review, the Institutional Effectiveness Dashboard, and the Master Plan for Education. 

Program Review
The longest-standing and most broadly-based internal tool for assessing institutional effectiveness and the degree to which the College is achieving its Mission is the program review process.  Each instructional department, student and instructional support service, and administrative unit conducts a comprehensive self-evaluation every six years as part of the program review cycle.  Programs that offer courses online include an assessment of these courses within their respective department’s program review report; the Distance Education program also completes its own program review report as an administrative function.  
As mentioned in Standard IB.1, the College expanded the program review process to include an annual program review update in 2013-2014.  This annual update helps the College’s programs, services, and units monitor their progress toward their six-year goals and prepare for their six-year review.  The addition of the annual updates has also better aligned the program review process with the College’s other planning processes. 
As part of the program review process, departments are asked to clearly articulate program goals and describe how these goals address the College’s Mission, Institutional Learning Outcomes, Supporting Goals, and/or Strategic Initiatives.  Through this specific prompt, the College is able to document how department goals align with the Mission and, in turn, determine, through review of the departments’ goals, how well the College is accomplishing its Mission.  The program review process also ensures that departments are utilizing SLOs and student achievement data to assess the effectiveness of their courses, including those offered online, and to evaluate accomplishment of their goals and objectives.  
Another component of the program review report addresses curriculum review.  Instructional programs are required to review all of their course outlines for currency, relevancy, and accuracy, including course outlines for all online classes.  The Program Review Committee reviews each department’s responses to these questions and makes recommendations for improvement as necessary.  
To facilitate departments’ preparation of their six-year program review report, the Institutional Research (IR) office prepares comprehensive data packets that address student demographics, course offering patterns, course success and retention rates, and degrees and certificates data for each program within a department.[endnoteRef:108]  The data are disaggregated by student demographic variables and course mode of delivery, including online courses, where appropriate.  In addition, the IR office works with all programs, including student support and administrative services, to collect/report custom department data.  According to IR’s 2014 annual program review report, approximately 15 percent of research reports completed in calendar year 2013 were for the purpose of supporting six-year program reviews.[endnoteRef:109]   [108: 	IB5_Program_Review_Communications_2015.pdf]  [109: 	IB5_IR_Annual_Program_Review_2014.pdf] 

The development of the SLO Portal[endnoteRef:110] has also facilitated program evaluation by formalizing the process of collecting, analyzing, and reporting course and counseling SLOs.  Because SLO data are recorded by student, SLO assessment results can be matched to the College’s student information system and disaggregated by student background and demographic variables, including ethnicity/race and basic skills status.  SLO assessment results by class section are accessible in the portal by all faculty.[endnoteRef:111] [110: 	IB2_SLO_By_Department.pdf]  [111: 	IB2_SLO_By_Section.pdf] 

The Office of Institutional Research (IR) provides a variety of data reports for faculty and staff throughout the year depending on the focus and scope of the data.  Data reports summarizing SLO mastery rates at the course, discipline, and instructional program/department level, as well at the non-instructional counseling program level, are generated each semester.  Data reports summarizing SLO mastery rates for students who complete a degree, certificate, or the general education (GE) course pattern are generated annually.  These reports provide the data necessary for instructional departments to conduct self-evaluations related to student learning.  
The SLO portal also facilitates the assessment of Institutional Learning Outcomes (ILOs).  ILOs are assessed each term by examining course SLOs, which are aligned with core competencies of the ILOs.[endnoteRef:112]  College wide ILO mastery rates are provided in the SLO reports for program review and serve as a benchmark for course and degree/certificate SLOs, providing programs the opportunity to compare their results with the institution as a whole. [112: 	IB5_2013_Institutional_Institutional_Learning_Outcomes_Assessment_Report_Fall2013.pdf] 

The program review data packet and the SLO portal provide quantitative and qualitative data that are disaggregated for analysis by student demographics, program type, and mode of delivery, including online education.  Programs may use these data to more accurately and effectively evaluate their goals and objectives, and student achievement.
The Institutional Effectiveness Report and Dashboard

The most direct method of evaluating the extent to which the College is accomplishing its Mission is through the institutional effectiveness (IE) process.  The College’s IE process results in an annual written report and online dashboards that summarize the College’s performance on key metrics of institutional effectiveness.  The IE process drives evidence-based, college wide planning and informs decision-making processes at the departmental and unit levels by engaging the college community in the data collection, review, and analysis phases.  Performance gaps are identified and included in the annual IE Committee Report to the DPAC for the master planning process.  Key stakeholders use the data to identify areas for intervention and implement strategies for improvement.  The IE reporting and Dashboard processes also provide evidence to inform annual updates to the Master Plan for Education, the Master Plan for Technology, and the Master Plan for Facilities.

The Master Plan for Education 

Another key method for assessing how well the College is achieving its Mission is the evaluation of the College’s Mission, Vision, and Goals as set forth in the Master Plan for Education, which is updated annually during each year of the planning cycle and revised every five years.  However, the College planning and assessment process does not end with the Master Plan for Education.  The process is reciprocal, as the Master Plan for Education guides the annual planning and assessment work of the Board of Trustees and various college groups, departments, and units. 

The five-year strategic planning process also involves the development of Strategic Initiatives that directly relate to the College’s Mission and are designed to improve institutional effectiveness.  The College is embarking on its next five-year strategic planning cycle, which will be informed by the current Accreditation Self Evaluation Report, as well as by the other assessment processes described.

Analysis

The College’s process for assessing accomplishment of its Mission is comprehensive, thorough and incorporates program review, as well as the evaluation of goals and objectives as outlined in the Master Plan for Education, student learning outcomes, Board Goals and Priorities, key indicators of student achievement, and institutional effectiveness.  Assessment occurs at every level and informs both bottom-up and top-down planning processes.  The assessment processes at the College ensure the use of both qualitative and quantitative evidence to inform evaluation and planning, and data are more readily available now than ever before.  The enhancements to the program review and master planning processes have allowed for planning and assessment to occur in a more integrated, meaningful, and sustainable way and have made the relationship between planning, assessment, evaluation, and resource allocation more explicit.

Plan

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.


Standard IB.6	The institution disaggregates and analyzes the learning outcomes and achievement for subpopulations of students.  When the institution identifies performance gaps, it implements strategies, which may include allocation or reallocation of human, fiscal, and other resources to mitigate those gaps and evaluates the efficacy of those strategies. 

Evidence of Meeting the Standard
Santa Monica College is committed to the success of all of its students and demonstrates this commitment in part through the development of data collection and monitoring systems that have the capacity to disaggregate and analyze learning outcomes and achievement data by subpopulations of students at the College. 
As previously described, the College monitors disaggregated student learning and achievement performance data on the Institutional Effectiveness (IE) dashboards and as part of the student equity planning process to identify performance gaps.  In 2014-2015, the equity metrics of the College’s Student Equity Plan[endnoteRef:113] were integrated into the internal IE Dashboard, including access, course success, basic skills course completion, degree and certificate completion, and transfer data disaggregated by student gender, ethnicity/race, disability status, low-income status, veteran student status, and foster youth status.   [113: 	IB6_Student_Equity_Plan_2014.pdf] 

At the program level, the program review process (two year and four year) requires departments to analyze disaggregated student learning outcomes and success data. The Office of Institutional Research facilitates this process by providing a data packet to all programs undergoing six-year review.  When equity gaps are identified, the College responds by either implementing appropriate strategies to mitigate the gaps or by conducting further inquiry to better understand why the gaps exist, which will better inform interventions.
Long-Standing Commitment to Mitigate Equity Gaps
The College offers an array of student support services to address the unique needs and concerns of students who are economically or educationally disadvantaged, are traditionally underrepresented in postsecondary education, and/or who are not achieving academically at the same rates as their peers.  The cornerstones of these services are the Latino Center/Adelante Program and the Black Collegians Program, which recently celebrated its 25th anniversary.  These programs serve roughly 1,500 students each year, providing an array of counseling and student success services that are solely institutionally funded.  This degree of support clearly demonstrates the College’s commitment to student success and equity.
Over time, other programs, like Guardian Scholars and the Veterans Resource Center (VRC), have emerged in a similar fashion as the needs and concerns of foster youth and military veterans, respectively, have become more prominent.  The College has established successful public/private partnerships with the local and regional philanthropic community to develop, pilot, and assess these programs, leveraging limited institutional resources with external funding to ensure wraparound support for foster youth and veterans.  
The College has also actively pursued public grant funding to implement larger institutional initiatives to address student equity.  During the past six years, the College has received several U.S. Department of Education grants to improve student success among low-income, first-generation college, and/or underrepresented minority students.  Currently, the College is managing a Title V Developing Hispanic Serving Institutions grant and a Title III Hispanic Serving Institution (HSI) Science, Technology, Engineering, Math (STEM) and Articulation grant to increase the success of underrepresented students.  These institutional grants complement the College’s TRIO-funded Upward Bound Program, which strives to support low-income high school students pursuing postsecondary education.  In the past, the College also managed a Title III Asian and Pacific Islander Serving Institution grant to improve the success of underrepresented Asian and Pacific Islander students and a TRIO-funded Student Support Services grant, which served low-income, first-generation college students.  
As these examples demonstrate, the College has long used student equity data, disaggregated by student population, to drive its decision-making process to develop new programming in support of student success.  Whether the decision is to institutionalize effective existing programs or to allocate resources to pursue external funding to develop new programming that addresses emerging needs, data are vital to the process.  
2014-2015 Student Equity Initiative
In recent years, there has been a more directed effort at the state and federal level to address student equity; the State of California is now mandating the community college system to address student equity directly and more intentionally and has provided funding to support these efforts.  Thus, in 2014-2015, Santa Monica College initiated a concerted student equity planning process that ensures that the College is addressing student equity gaps using a systematic and comprehensive method.  The student equity planning process began with the analysis of success metrics by student demographic variables.  The Student Equity Committee used data to carry out discussions on equity-related issues and to inform the development of the 2014 Student Equity Plan – that addresses student equity gaps.
Student success data is used to identify the student populations most in need of support and to identify achievement gaps in five areas: access, student completion in pre-college coursework (Math, English, and ESL) and transition to college-level coursework, course completion in college-level courses, degree and certificate completion, and transferThe 2014 Student Equity Plan revealed that Black students and students with disabilities experienced the greatest disproportionate impact in metrics related to basic skills course completion, and thus, student success in basic skills was identified as the focus of the 2014 plan.[endnoteRef:114]   [114: 	IB6_Equity_Funding_Proposal_Template.pdf] 

During the 2014-2015 academic year, the Student Equity Standing Committee funded 23 projects at a cost of more than one million dollars.  Examples of funded projects include resiliency and leadership training for men of color, and the hiring of a licensed social worker to address the specific mental health and community connection needs of Black and Hispanic students.[endnoteRef:115]  Each project has an evaluation plan, and project staff are working with the Office of Institutional Research to collect and analyze data to assess project effectiveness.  Projects that demonstrate success in improving student achievement within the targeted group will be considered for continued funding and institutionalization.   [115: 	IB6_Equity_Funded_Projects.pdf] 

While these projects are working broadly to serve the targeted populations, specific and targeted equity interventions are also implemented at the course and program levels.  The program review process requires departments to identify and address equity gaps among student populations within their courses, programs, and/or departments and develop new intervention strategies and/or update existing efforts.  For example, through the analysis of successful course completion data,[endnoteRef:116] the Physical Sciences Department found that Black and Hispanic students were completing chemistry courses at lower rates than students from other ethnicity/race groups.  In response, the department worked in collaboration with the College’s Latino Center/Adelante Program and Black Collegians Program to create and administer targeted instructional supports for Hispanic and Black students.[endnoteRef:117] [116: 	IB6_Physical_Science_Program_Review_2014.pdf]  [117: 	IB6_Chemistry_10_Strategies_to_Address_Underperforming_Students.pdf] 

When similar equity gaps are observed across multiple departmental program review reports, the Program Review Committee prepares a summary for the master planning process that describes the finding and, as appropriate, makes recommendations for addressing the gap.  In addition, college wide equity gaps that have been observed through the Institutional Effectiveness (IE) process are highlighted in the report that the IE Committee prepares for the master planning process.  Taken together, these two documents help illuminate and bring focus to student equity issues, and ultimately yield institutional objectives designed to directly address issues of equity.  The annual Master Plan for Education objectives and, more importantly, the strategies implemented to achieve them, will align with these targets and work in a concerted manner to meet these targets in the proposed timeframe.
As an example, the 2012-2013 Master Plan for Education update included an objective to “identify additional strategies, based on student equity data, to improve the success and retention of Latino and African-American students, as well as students from other historically underrepresented groups”.[endnoteRef:118]  This objective led to the implementation of several strategies, including enrollment priority for students who participate in the Adelante and Black Collegians programs and the creation of the Student Equity Planning Taskforce (now the Student Equity Committee), to monitor equity data and develop additional support services for students who are disproportionately impacted in terms of student success.   [118: 	IB6_DPAC_Agenda_8-22-2012.pdf] 

Inquiry and Additional Research

The College has also responded to student equity data by engaging in additional inquiry to better understand the multiple dimensions of the equity-related issue.  While the student equity data are useful in identifying the gaps that exist, the data do not indicate why the gaps exist.  Therefore, the College has engaged in several inquiry activities to investigate the student experience and institutional practices and structures in place that support or create barriers for students in their pathway to successful outcomes.  For example, in collaboration with the Minority Male Community College Collaborative, the College administered the Community College Survey of Men[endnoteRef:119] in Spring 2015 to gather data on the needs of men of color at Santa Monica College and measure factors that impact their success.  The results of the assessment were shared during the Fall 2015 Flex Day and presented to the Board of Trustees as a major item of business.[endnoteRef:120] [119: 	IB6_Survey_of_Men_Report_Santa_Monica_College.pdf]  [120: 	IB6_BT_Minutes_4-5-2016.pdf] 


Evaluating Effectiveness of Interventions

The College will continue to evaluate each activity and intervention that is implemented as part of the Student Equity Plan.  An institutional researcher dedicated to supporting the College’s student equity efforts works directly with the leaders of student equity funded projects to develop an evaluation plan and collect and analyze the necessary data.[endnoteRef:121]  The College will use these data to determine which projects should be institutionalized as funding becomes available or can be reallocated from other areas.  These projects are also included in each department’s program review process, as are other long-standing institutional efforts to address equity.  If these projects become institutional in scope and are included in the Master Plan for Education, they are also evaluated within that process.[endnoteRef:122]   [121: 	IB6_Student_Equity_Plan_2015-2016.pdf]  [122: 	IB6_Master_Plan_Objective_Response_Form_2016-2017.pdf] 


Analysis

The evidence demonstrates that the College actively examines disaggregated student success data for subpopulations of students, implements strategies to address gaps, and evaluates the effectiveness of the implemented strategies.  The practice of examining and acting on student equity data is integrated into existing institutional processes, including program review, master planning, and student equity planning.  

The College is working to improve the process of evaluating the efficacy of strategies designed to mitigate student equity gaps by creating a standardized evaluation to more systematically and comprehensively evaluate best practices across disciplines and programs.  This will help individual programs and departments learn from each other, while allowing the College to identify and scale up the most effective practices.  As a first step in addressing this need, the College established an Annual Student Equity Summit held in January each year.  

Plan

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.


Standard IB.7	The institution regularly evaluates its policies and practices across all areas of the institution, including instructional programs, student and learning support services, resource management, and governance processes to assure their effectiveness in supporting academic quality and accomplishment of mission.

Evidence of Meeting the Standard

The College relies on the collaborative effort of many groups across the College to regularly develop, implement, evaluate, and revise policies and practices that directly impact academic quality and support the Mission of the College.  The essential institutional bodies that specifically focus on this task are the Academic Senate Joint Committees (Student Affairs, Curriculum, Information Services, Program Review, and Distance Education), DPAC, and the DPAC planning subcommittees.
 
Policies/Practices Related to Instructional Programs and Student and Learning Support Services 

Academic Senate Joint Curriculum Committee
The Academic Senate Joint Curriculum Committee has the primary responsibility for maintaining the integrity and quality of the College’s instructional programs and, in this capacity, regularly evaluates relevant policies and practices.  One of the primary functions of this committee is to ensure that the curriculum supports the College’s Mission, aligns with college goals, and meets the needs of students.  Directives from the Chancellor’s Office, state-level changes, Academic Senate recommendations, and faculty proposals guide and set the agenda.  Because of the efficiency of the curriculum process, the College is quickly able to respond to changing student needs, such as by being one of the first community colleges in the state to offer a bachelor’s degree program.  

Academic Joint Senate Student Affairs Committee
The Student Affairs Committee supports the regular and systematic review of practices and procedures related to student and learning support services.  The goal of this group is to ensure that programs and services align with the Mission of the College and foster academic progress and integrity.  This committee evaluates and updates all administrative regulations for student affairs, including admissions and registration, student progress and graduation, student conduct, student activities, counseling, and financial aid.  The committee develops and revises administrative regulations particularly when issues pertain to Title 5 of the California Education Code and ensures that changes are in compliance with relevant guidelines.  It also reviews District board policies concerning student affairs matters, and, when appropriate, recommends changes.  

The following is a sampling of items[endnoteRef:123] that have recently been reviewed by the Student Affairs Committee: [123: 	IB7_Student_Affairs_Committee_minutes_9-9-2015.pdf] 

· AR 4114, Student Success and Support Program
· AR 4111.4, Mandatory Assessment, Course Placement, and Challenge Procedures
· AR 4420, Enrollment Standards for Participation in Santa Monica College Student Government
· AR 4300, Student Progress and Graduation
· AR 4340, Limits for Credit Course Enrollment
· AR 4350, Graduation Requirements
· Given the passage of the Student Success Act of 2012, regulations pertaining to assessment needed to be fully consistent with the current changes.

Recommendations from this committee are vetted through the Academic Senate and then DPAC is informed prior to approval by senior administration and the Board of Trustees.

Academic Senate Joint Program Review Committee
The Academic Senate Joint Program Review Committee supports academic quality and the accomplishment of the Mission as programs and departments implement these policies and practices and adopt them at the user level.  All programs undergo a comprehensive program review every six years, supported by an annual update each year in between these larger, more comprehensive reviews.  This process enables all departments and services on campus to assess themselves to gauge how effectively they are working internally and how well their program or service supports the Mission of the College. These processes have been detailed in previous sections of this standard.

During the past five years, as a result of ongoing review by the Program Review Committee and solicitation of feedback from programs who underwent program review, many changes have been made to the process, including the following:
· The addition of an annual program review update;
· Availability of an online submission and storage system that facilitates the compilation of responses across programs;
· Changes in the reporting timeline so that annual summary reports from the Program Review Committee are included in the institutional planning process;
· Distribution of consistent data sets to all programs engaged in program reviews to ensure that all programs are evaluating student success based on the same parameters;
· Ability to analyze data, including both student success and student learning outcomes, based on student sub-populations, course delivery methods, and programs of study.

Academic Senate Joint Institutional Effectiveness Committee
Instrumental to the overall success of these groups and the institution as a whole has been the work of the Academic Senate Joint Institutional Effectiveness Committee.  As noted throughout Standard IB, the Institutional Effectiveness Committee has taken the lead in the development and implementation of institutional processes to measure effectiveness at the student, program/department, and institutional level including:
· Development and assessment of key indicators of institutional effectiveness;
· Development and assessment of student learning outcomes, program outcomes, and administrative unit outcomes, all aligned with the Mission of the College; and
· Coordination of these annual assessments with other institutional processes to present an accurate portrayal of the College’s effectiveness, which can be used to guide future planning and resource allocation.

As each new cycle of assessment has presented itself, the Institutional Effectiveness Committee has used the results of this assessment and feedback from users to strengthen the process.  Key improvements have included the following:
· The addition of key performance indicators to measure student equity; and 
· Changes in timeline so that the annual Institutional Effectiveness Report is available as the college community begins its annual master planning process.

Academic Senate Joint Distance Education Committee
The Academic Senate Joint Distance Education Committee is responsible for regularly reviewing and evaluating policies and practices related to Santa Monica College’s Distance Education (DE) program.  The DE Program is an integral component of the College’s efforts to achieve its Mission and foster student learning and achievement.  

The College’s Management Information System collects course enrollment and success data for all courses, regardless of delivery method.  These data are provided to the instructional programs disaggregated by course and instructor through the TIMS report and disaggregated by student group, delivery method, and instructional program through the annual data packets prepared by Institutional Research.  The Academic Senate Joint Distance Education Committee also reviews these data in an effort to provide support and guidance to the College and its instructional programs.  The committee also disseminates an annual student satisfaction survey to students enrolled in online courses to assess their satisfaction with instructional quality and availability of support services.  The Committee uses the results of this survey, coupled with student and course performance data, to review the policies and practices of the program and make recommendations for improvement.  

Policies and Practices Related to Resource Management and Other Governance Processes

Resource management at Santa Monica College includes financial resource management, as well as human resources, technological resources, and physical plant resources.  Each of these areas is guided by the efforts of one or more groups as outlined in the following pages.

District Planning and Advisory Council (DPAC)
As the focal point of the College’s participatory governance structure, DPAC is the central planning body that makes recommendations to the Superintendent/President.  Discussions and recommendations within DPAC include institutional effectiveness, the District budget, facilities, human resources, college services, and technology planning.  Most importantly, DPAC is responsible for leading the process by which the College’s Master Plan for Education is developed.  This process has been subject to ongoing review and revision for the past decade as the College has worked to develop a planning process that honors the culture of the College, while ensuring that data and assessment are key drivers of the process.

Financial Resource Management
The ongoing evaluation of policies and practices related to financial resource management is led by the College’s Fiscal Services Department, which provides an array of services to the college community in the areas of Accounting, Accounts Payable, Budget, and Payroll.  Fiscal Services receives assistance in the development and implementation of policy and practices related to financial resource management from DPAC Budget Planning Subcommittee and the Grants Office, which leads institutional efforts to acquire and manage grant funding from public and private sources.
A new practice emerging from the District’s continued and sustainable actions to improve process and procedures related to budgeting and financial allocation is the Personnel and Budget Augmentation Request (PBAR) process.  This is the mechanism by which divisions, departments, and/or programs request increases to their operating budgets.  Requests must be tied to an institutional objective from the Master Plan for Education, the requestor’s program review report, accreditation standards, or other institutional planning mechanisms.  Requests are funded based on urgency of need; relevance to the Mission; potential impact at institutional, program, and student levels; and the availability of funding.
Human Resources
With regard to the management of human resources, several college groups work to develop and implement effective policies and practices for human resource management.  At the center of these efforts is the Office of Human Resources, which serves as a resource for committees such as the Academic Senate Joint Personnel Policies Committee,[endnoteRef:124] which oversees the review and revision of District policies and administrative regulations on academic personnel matters.  The Office of Human Resources works closely with the DPAC Human Resources Planning Subcommittee,[endnoteRef:125] to review data and practices as they relate to staffing needs, monitor trends in equity and diversity, review mandated training, and revise, as needed, board policies and administrative regulations pertaining to college employees. The Personnel Commission, a separate but related function, acts independently of the College to carry out the tenets of the College’s merit system.   [124: 	IB7_Academic_Senate_Joint_Personnel_Policies_Committee.pdf]  [125: 	IB7_DPAC_HumanResources_Planning_Subcommittee.pdf] 


Technological Resource Management
There are multiple groups leading institutional efforts to maintain and improve the management of technology resources, not the least of which is the Information Technology Department.  The work of this department is guided by the Academic Senate Joint Information Services Committee (ISC)[endnoteRef:126] and the DPAC Technology Planning Committee.[endnoteRef:127]   [126: 	IB7_Academic_Senate_Joint_Information_Services_Committee.pdf]  [127: 	IB7_DPAC_Technology_Planning_Committee.pdf] 

This committee provides vision, examines policies, and develops plans for academic information technology and digital education, while considering other technology matters that fulfill the goals of the College.  The ISC submits academic technology planning recommendations regarding Board of Trustees' policies and/or administrative regulations to the Academic Senate.  
Both the ISC and the DPAC Technology Planning Subcommittee regularly review and revise existing policies and practices to ensure the academic quality of the College and achievement of its Mission.  One such revision led to the development of the Technology Replacement Plan to ensure that all desktop computers are replaced every seven years.[endnoteRef:128] [128: 	IB7_Technology_Replacement_Plan_Summary.pdf] 

Facilities Resource Management
The effective utilization of existing space is paramount to the development and implementation of high quality academic programs.  The DPAC Facilities Planning Subcommittee[endnoteRef:129] contributes to the College’s facilities planning efforts. [129: 	IB7_DPAC_Facilities_Planning_Subcommittee.pdf] 


Analysis
The institution meets this standard by creating a valuable, vibrant, and progressive academic environment that requires the College to rely on a vast web of strategic and systematic communication and cooperation amongst the administration, faculty, classified staff, and students.  Necessarily, representation on the College’s committees is from all areas of the college community.  Although committees such as those described in this section work independently, they purposely and constantly share information and have established reporting mechanisms to bridge communication and create cohesive efforts.  Noted in this section are some of the many deliberate processes in place for regularly reviewing the operations and policies of the College as they relate to the overall academic experience.  The processes of these groups directly affect the College’s ability to achieve its Mission.
With regard to the baccalaureate degree, after receiving approval to be one of the 15 pilot colleges, the Academic Senate President and Vice President, Academic Affairs established a joint Baccalaureate Degree Program Task Force,[endnoteRef:130] led by the Chair and Vice Chair of the Curriculum Committee. This task force included members of several standing Academic Senate Joint committees as well as members of a variety of academic departments and student service areas. This group was charged with establishing policies and practices for the new program. As needed these policies and practices were then referred to relevant standing joint committees for review and approval. Since Fall 2016 marks the launch of the new program, it is expected that the task force will continue its work and review and revise policies and practices as needed. In addition, the Vice President, Academic Affairs met with the President of the Faculty Association on a regular basis to address negotiable issues related to the establishment of the new degree program. [130: 	IB7_IxD_Minutes_3-25-2015 minutes.pdf] 


Plan

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.


Standard IB.8	The institution broadly communicates the results of all of its assessment and evaluation activities so that the institution has a shared understanding of its strengths and weaknesses and sets appropriate priorities.

Evidence of Meeting the Standard

As previously described, the College assesses, evaluates, and communicates its programs and activities at a variety of institutional levels.  This is necessary given the College’s large size and complexity, and it informs and otherwise facilitates decision-making by the College’s several representative bodies.  The following provides a summary of institutional assessment efforts at each level:
· The Institutional Effectiveness annual report provides an aggregate view of the College’s overall performance toward meeting major goals and priorities.  
· The Master Plan for Education updates include institutional objectives which are developed based on several documents including annual summary reports from the Program Review Committee and the annual Institutional Effectiveness Report.
· Strategic Initiatives and other college wide efforts: For initiatives and other areas of interest that cut across conventional program boundaries (e.g., Global Citizenship), assessment occurs within the framework of the College’s participatory governance structure, including relevant standing committees of the Academic Senate, ad hoc task forces, DPAC, and its subcommittees.
· Program Review annual summary report[endnoteRef:131] includes overarching institutional recommendations that often become the basis for Institutional Objectives included in the Master Plan for Education annual update.   [131: 	IB1_Program_Review_Annual_Report_2014-2015] 


Institutional Effectiveness Process

The focus on both communicating and utilizing key performance indicators is deeply woven into the fabric of the Institutional Effectiveness (IE) process at Santa Monica College.  As described in the Spring 2015 Institutional Effectiveness report (page 5):

“Institutional effectiveness is not achieved by simply reporting the College’s performance on key institutional effectiveness indicators.  The process relies on the dialogue and collaborative inquiry among campus constituents around the institutional effectiveness performance.  The process drives evidence-based college planning and supports decision-making processes.”
Each year, the annual IE report and related dashboards are discussed at regular meetings of a number of the College’s governance groups, including DPAC and the Board of Trustees.  The Institutional Research office also actively communicates with various campus groups (departments, committees, task forces, etc.) that have been identified as “central stakeholders” are either directly impacted by, or potentially influence, specific indicators of institutional effectiveness.  Examples include the Academic Senate Joint Committees (e.g., Distance Education, Student Instructional Support, and Career Technical Education).  
The College also communicates the results of other institutional assessment and evaluation results, including those related to the Strategic Initiatives, Supporting Goals, and Institutional Learning Outcomes.  For example, the Academic Senate’s Environmental Affairs Committee (EAC) collects and presents data to the college community that inform the College’s Mission to produce students who “take responsibility for their own impact on the earth by living a sustainable and ethical life style” (Institutional Learning Outcome #4).  This work has included the production of customized reports of student learning outcomes data that help the College readily identify courses that are “related” to or “focused” on sustainability concepts, thus providing an assessment of the progress made toward “greening the curriculum.”  
Master Plan for Education
The development of the Master Plan for Education also provides an effective opportunity to communicate evaluation and assessment activities to the college community.  A number of summary reports feed into the Master Plan for Education from Academic Senate Joint committees such as Institutional Effectiveness, Program Review, Student Affairs, and others.  As each report is presented, there is a great deal of discussion regarding its content and implications, particularly for institutional planning.  Once developed, the Master Plan for Education is presented to the Board of Trustees and further discussed.  
Members of the college community are invited to participate in these discussions at multiple levels – at meetings of the Board of Trustees, DPAC meetings, and/or Academic Senate or DPAC subcommittee meetings, attending either as voting members or interested parties.  Once approved, the Master Plan for Education is communicated to the college community through the College’s website.  Students are represented at all levels of this process and are encouraged to provide feedback and recommendations.
Professional Development Committee Activities
The planning processes at Santa Monica College, including both the annual development of the Master Plan for Education, as well as the five-year Mission review and strategic planning process, often identify areas of focus for the College that must be broadly communicated to the college community.  Arguably the most important body on campus for broadly sharing information and fostering conversation around important topics is the Academic Senate Joint Professional Development Committee (PDC).  Among other tasks, the PDC organizes the semi-annual institutional flex days in August and March.  In consultation with the College’s leaders, the PDC builds each day’s events around a common theme.  These themes typically highlight a major initiative rooted in the Vision, Mission, and Goals, or another identified institutional priority.  For example, the last four annual Welcome Days in August have centered around the College’s GRIT initiative (2012), the College’s continuing focus on global citizenship (2013), and the institutional priority of fostering more equitable outcomes in terms of student success (2014 and 2015).  Information regarding each theme is conveyed through a variety of activities during the day, including keynote speakers, information sessions, and interactive small-group workshops and discussions.  Following is a list of titles of just some of the sessions offered during the August and March flex days in recent years:
· Unraveling the Mysteries of Assessment and Placement at SMC
· Introducing the Center for Teaching Excellence
· Got GRIT? Foster Purpose and Perseverance Among Your Students
· Differentiated Instruction: Strategies for Keeping Every Student Challenged and Engaged
· Facilitating Student Success for Men of Color in Community Colleges
· Master Teachers: Building Classroom Community and Closing the Equity Gap

Program-Level Discussions
Program-level discussions allow departments to delve into the data and consider specific trends impacting student success.  Programs receive standardized data to facilitate both the tracking of trends over time and comparisons, wherever relevant, with other areas of the College.  Program review also provides room for departments to share their own, distinctive observations about their particular units of the College, including an assessment of their needs for the foreseeable future.  
Each program’s six-year review report is shared with the greater college community once it is presented to the Program Review Committee.  The data that are used to drive the report are available on the Office of Institutional Research website, while the reports are available for public review on the CurricUNET web page.[endnoteRef:132] [132: 	IB8_Counseling_program_review_report.pdf] 

Other Communication Activities
The Office of Institutional Research also communicates evaluation and assessment activities through formal reports and presentations of assessment and other data to meetings of various college bodies.  In addition, Institutional Research shares assessment and evaluation information via the biannual Research Matters newsletter[endnoteRef:133] and accompanying blog.  Moreover, Research Matters builds the institution’s capacity for conducting internal research and utilizing the findings.  Sample articles from the past few years include an introductory user’s guide to the online Data Mart compiled by the state Chancellor’s Office, a glossary of commonly used research terminology, a description of the process used by the College to create its institution-set standards and target goals for the institutional effectiveness indicators, and a summary of a recently published statewide report on study abroad. [133: 	IB8_Research_Matters_Vol4_Issue1.pdf] 

Additionally, specific programs, initiatives, and task force efforts are communicated to the Board of Trustees via formal reports.  Examples of these reports include the Global Citizenship, GRIT, and I3 initiatives; Distance Education; the Curriculum Committee; Enrollment Development; and Counseling Services.[endnoteRef:134] [134: 	IB8_BT_Minutes_4-5-2016_Report_on_Counseling_Services.pdf] 

Analysis
Through a multi-layered process of institutional effectiveness reporting, master planning processes, professional development, program review, and regular formal ad hoc evaluations and presentations by and for key stakeholders, the College broadly communicates its assessment and evaluation activities in a way that not only serves campus wide planning but also facilitates an everyday culture of continual student-focused improvement.
Despite the increased capacity for utilizing information, there is still room for improvement.  As the College continues to build its research and assessment capacity, one of the next steps to consider will be an assessment of the assessment-and-reporting process itself.  The College has not yet conducted a concrete study of the actual level of awareness and understanding of the College’s assessment activities across various campus groups.  
The Office of Institutional Research is currently developing a survey to investigate questions such as these, and the answers will help “close the loop” in the assessment process and allow the College to make the most efficient use possible of its research and planning resources.
Plan 

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.  To ensure that College faculty are aware of the Institutional Effectiveness Dashboard, the following plan has been proposed.  

	Proposed Activities
	Responsible Party
	Timeline
	Outcomes/ Benchmarks for Success

	Objective: Develop a survey to determine the proportion of Santa Monica College’s faculty who are aware of the Institutional Effectiveness Dashboard and the indicators presented, as well as the services available to them through the Office of Institutional Research.

	Develop a survey instrument.
	Institutional Research
	2016-2017
	Feedback from the college community will indicate how best to improve awareness of and access to Institutional Effectiveness data and how faculty can use it to improve student learning programs and services.

	Use survey responses to improve Institutional Research Services.
	Institutional Research 
	2017-2018
	Targeted training and professional development opportunities will be enhanced to help faculty use data effectively. 




Standard IB.9	The institution engages in continuous, broad based, systematic evaluation and planning.  The institution integrates program review, planning, and resource allocation into a comprehensive process that leads to accomplishment of its mission and improvement of institutional effectiveness and academic quality.  Institutional planning addresses short- and long-range needs for educational programs and services and for human, physical, technology, and financial resources.  (ER 19)
Evidence of Meeting the Standard
Mechanisms Used to Gather Evidence about Program Effectiveness
The College engages in continuous, broad-based, systematic evaluation and planning at the student, program, and institutional levels.  Processes and tools are available to effectively assess the College’s ability to achieve its Mission, Goals, and ILOs.  
At the student level, the Office of Institutional Research has standardized the process for collecting and monitoring student achievement data, including course completion and retention, student persistence, and goal completion (certificate, degree, transfer, and employment), disaggregated by student group, instructional program, and delivery method, including distance education.  These data are provided annually to all instructional programs for consideration as programs prepare their annual program review reports.  
Every program, department, service, and administrative unit at the College must complete a comprehensive program review self-evaluation every six years as well as an annual program review report.  The comprehensive review provides programs with the opportunity to delve into student, faculty, course, and program data and make short- and long-term recommendations for program improvement.  The annual update allows programs to identify potential challenges to success and any new needs or concerns.  This helps to ensure continuous program improvement in a timely and effective manner.  The annual program review reports also provide institutional planning bodies with program-level information that can be used to inform institutional goals, objectives, and activities.  
The program review process feeds into the much larger institutional planning process, which includes policies and procedures for assessing institutional effectiveness, reviewing the Mission, identifying Strategic Initiatives, and allocating resources in support of these decisions.  The institutional planning process revolves around DPAC, which receives information and recommendations from a number of academic, student services, and administrative committees tasked with the development, implementation, and evaluation of policies, procedures, and activities specific to their area.
Some of these committees are directly involved in program and institutional assessment, such as Program Review and Institutional Effectiveness, while other committees consider issues related to resource allocation (DPAC Budget Planning Subcommittee) and instructional and student support planning (Academic Senate Joint Curriculum and Student Affairs committees).  These latter committees rely on the program review process to assess the effectiveness of programs and services and use this information to make program and policy recommendations to DPAC.  
DPAC reviews all of the feedback and assessment materials produced and submitted from the subcommittees to develop the Master Plan for Education and make recommendations to senior administration, including the Board of Trustees, regarding program planning and resource allocation.  The Master Plan for Education is a five-year plan with annual updates that addresses the short- and long-range needs for educational programs and services.  It also serves as a roadmap for human, physical, technology, and financial resources, complementing the state-required master plans for facilities and technology.  While the Master for Education sets long-term goals, it also includes annual objectives and benchmarks to help ensure that the College is on course to achieving its five-year goals.  These objectives are reviewed and assessed each year and lead to new objectives and/or revisions to the original plan.  The annual objectives help ensure that the College is achieving its long-range needs through short-term objectives.  
Effectiveness of Evaluation Processes and Results in Achieving Program Improvement
The Office of Institutional Research has worked with the Institutional Effectiveness Committee and Information Technology to standardize the data collection process so that all instructional programs receive the same information.  This allows for comparison across and within programs and facilitates the identification of trends in student achievement, as well as challenges to student success.  
An additional indicator is the increased use of data to drive decision-making at the student, program, and institutional levels.  Data are being used to inform planning, program development and implementation, and evaluation.  The quality and depth of program review reports have also improved since the departments have had access to regular and consistent data, disaggregated by student population, program type, and delivery method.  With each cycle of reports, there is an increased focus on data analysis and program effectiveness improvements.  
Many of these improvements have required new resources, including financial, technological, physical, and/or human.  The availability of consistent data and annual assessment updates has strengthened the case for these additional resources, and the College has responded accordingly, as evidenced by the following:
· Institutionalization of the Supplemental Instruction Program;
· Career counselor located in the Black Collegians and Adelante Program offices; and 
· Use of the SuccessNavigator assessment tool and delegation of a GRIT Counselor to identify and support students with deficiencies in non-cognitive skill development.[endnoteRef:135]  [135: 	IB5_GRIT_Initiative_website.pdf] 


As faculty and staff implement these program improvements, they develop new strategies and/or revise existing strategies for assessing the effectiveness of these improvements, thereby closing the circle on program assessment as illustrated by the following flow chart:

Planning begins with the program review process, which is facilitated with data provided through Institutional Research.  Programs use the data and assessments to identify areas needing improvement.  These needs inform and substantiate the budget requests made by programs via the annual budget planning process.  Program review documents also feed into the planning process that culminates in the annual update of the Master Plan for Education, as well as other planning documents.  While input from program review contributes to the definition of institutional objectives included in the Master Plan for Education, these objectives are also informed by other planning documents, including the Strategic Initiatives, Board of Trustees Goals and Priorities, Academic Senate Objectives, Academic Senate joint committee efforts, DPAC and its planning subcommittees, Accreditation Recommendations and self-initiated improvement plans, the Master Plan for Technology, the Facilities Master Plan, the Student Success Support Program (SSSP) Plan, and the Student Equity Plan.
Santa Monica College utilizes the same process to collect and assess data for all of its instructional programs regardless of delivery method, including those offered through distance education.  As such, data collected for online courses includes an array of student success data, including course retention and completion rates.  These data are disaggregated by student population, instructional program, and instructor.  Data regarding the effectiveness of distance education courses is included in a data packet for all programs that offer online courses.  The Distance Education Office works with the instructional programs and the Academic Senate Joint Distance Education Committee to address trends and gaps in access.  
Analysis
Through continuous refinement of its program review, planning, and resource allocation processes, the College has made substantial improvements in how it integrates these processes that lead to the accomplishment of its Mission and institutional effectiveness. Integrating these various processes and their timelines is a challenge, especially as new state and federal mandates have required including more policies and practices that necessitate their own integration into the College’s continuous cycle of evaluation and planning.  
The Master Plan for Education also includes planning and evaluation information which provides feedback to inform the College’s programs and services as they develop their program objectives for the coming year.  The Master Plan for Education also documents progress made toward the implementation of Strategic Initiatives and progress made toward achieving past institutional objectives.  It is also the source for documenting the cyclical changes made to the Mission, Vision, Supporting Goals and Institutional Learning Outcomes, which then guide the development of Strategic Initiatives.  
Although the College has firmly integrated the data collection processes, assessment processes, and resource allocation, there is, of course, always room for improvement.  The current online program review module needs to be refined and improved, based on feedback received from the departments or the functional specification is not working as the College intended.  The College developed the system with the provider of its online Curriculum Inventory (CurricUNET).  The responsiveness of the company to requests for updates and “fixes” has not been satisfactory.  Additional refinement of the program review questions is needed.  There has been some discussion about other commercially available program review modules that offer improved functionality (e.g., TracDat and eLumen).
Technological barriers also exist for other planning functions.  As noted in Standard IB.5, the volume of requests for data has impacted the Institutional Research office staff.  A data warehouse function would provide the college community with real-time access to data needed to effect continuous improvement (see the plan included in Standard IB.4).  
Plan

Based on an analysis of the evidence, Santa Monica College is meeting this standard and will continue to monitor its progress.  To address needed improvements in the online Program Review system, the following plan will be implemented.

	Proposed Activities
	Responsible Party
	Timeline
	Outcomes/Benchmarks for Success

	Objective: Refine the CurricUNET Program Review System to eliminate systemic problems and upgrade the system prompts. 

	Work with CurricUNET programmers.
	Program Review Chair and Vice Chair
	2016-2017
	Technical issues resolved; specifications for system upgrades developed and implemented in an upgraded system.

	Assuming CurricUNET cannot effect the needed changes, begin the process of evaluating alternative providers.
	Program Review Chair and Vice Chair
	2017-2018
	Alternative online program review system identified.





EVIDENCE FOR STANDARD IB

Organize Data


Develop indicators


Mine Data


Conduct follow-up qualititative and quantitative research studies to deepen understanding of the College's performance on the indicators


Develop Action Plan


Identify areas for intervention and develop action plan to improve performance on the indicators


Select indicators for Institutional Priorities Dashboard


Establish institution-set standards and targets


Act


Assess Action Plan


Implement strategies to improve the College's performance on the indicators


Evaluate the effectiveness of the intervention strategies













Conduct program assessments 
(collect data)


Analyze data


Identify gaps between desired and actual outcomes


Design improvements/modifications to address gaps
 (resource allocation as needed)


Implement program improvements/ modifications













Course SLO for 
Chemistry 10:
When conducting an experiment, the student will follow written procedures accurately and safely, demonstrate competence with lab equipment and measuring devices, and record data clearly and precisely.


Core Competency #6:
Skills (laboratory techniques, Career Technical Education skills)


ILO #2: Analytic and Communication Skills


Core Competency #12:
Oral and Written Communication Skills 


Core Competency #3: Team Work & Interpersonal Skills


ILO #1: Personal Attributes
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